As the Panamanian students arrived at Balboa High School and attempted to raise the Panamanian flag in the Canal Zone, scuffles between students of the two schools ensued, tearing the large, historic Panamanian flag carried by the Institutores and leading to days of rioting in Panama. The Panamanian students' challenge of Zonian hegemony in the Canal Zone had significant local and global consequences. During the riots, 21 Panamanians and 4 Americans died. Diplomatic relations between Panama and the U.S. collapsed shortly thereafter. Finally, increased U.N. pressure pushed the U.S. to renegotiate the treaties governing the administration and use of the Canal, culminating in the Carter-Torrijos Treaties of 1977. Although the entire process took almost thirty-five years, the Institutores' march into the Canal Zone ultimately resulted in the complete transfer C
of the U.S. Canal Zone and Canal to Panama, along with the complete withdrawal of all U.S. troops from the Isthmus on December 31, 1999.
What was it about the experience at the Instituto Nacional that led its students to feel a responsibility to challenge the Balboa High School students' defiant act? Why did the Institutores' march into the Canal Zone have such resonance with the Panamanian people, when earlier Panamanian demonstrations against U.S. control of the Canal Zone had not prompted such an outpouring of popular support? Part of the answer to these questions lies in the political and philosophical forces that converged to create the Instituto Nacional and the educational experience of its students. The Instituto Nacional was established as a foundation on which to build a faculty and student body for the future University of Panama (Moscote 1930, 11) . It was also intended to be a font of knowledge and tolerance that, as Carlos Rafael Arrieta de la Hoz, former director of the Instituto Nacional (1978) (1979) (1980) (1981) (1982) (1983) (1984) (1985) (1986) (1987) (1988) explained in a 2014 interview, " [would] teach Panama how to think (enseñó a pensar a Panamá)." The founding philosophy was one of openness to all modern thought and the complete freedom from sectarian influences (Moscote 1930, 11) . In its halls, as its school hymn proclaims, "se funden los hombres que han de ser/ cariátides de bronce de nuestra nacion" (Hymn of the Instituto Nacional).
The unique educational experience provided by the Instituto Nacional and its role in shaping Panamanian national identity has been explored by other scholars. Since 1904, various Panamanian government officials and former rectors of the Instituto Nacional have published studies that trace the role of the Instituto Nacional in shaping the leaders of Panama (including Moscote 1930 , Mendez-Pereira 1915 , Royo 2008 . More recently, Aleyda Pinilla de Pravia, an alumna of the Instituto Nacional updated her published compilation of the history of the Instituto Nacional, in which she traces the Instituto's important political role in Panama from its origins in 1907 to the present day (Pinilla de Pravia 2014) . Outside of Panama, the role of the Instituto Nacional in establishing Panamanian national consciousness and a duty toward the state in 1964 has received comparably little attention from scholars. One notable exception, however, is Alan McPherson's work. In his 2002 study, McPherson, who is currently the ConocoPhillips Chair of Latin American Studies and the Director of the Center for the Americas at the University of Oklahoma, contrasts the political socialization process of the Canal Zone students in 1964, who were predominately U.S. citizens, with that of the Panamanian students of the Instituto Nacional in the same year.
Our study takes McPherson's a step farther by examining how liberal Enlightenment thought from Europe, the United States, and Latin America converged in the Panamanian public education system first under Colombian rule and then developed in the early years of the Republic to establish a uniquely Panamanian national consciousness. The creation of the Instituto Nacional in 1907 provided a physical setting that underscored the educational system's national mission to educate the future leaders of Panama. The Instituto's location in the skirt of the Canal Zone's Ancon Hill and its European architectural features coupled with the international and homegrown educational philosophies that shaped its early years provided the students of the Instituto Nacional, young men and women from a broad range of socio-economic backgrounds, with a sense of national purpose that allowed them to adapt and tailor ideas to meet the unique needs of Panama. By 1964, this unique mindset had transformed into a readiness for political action that propelled the Instituto's students to challenge U.S. hegemony in the Canal Zone and, in turn, led to a deeper understanding of Panamanian national identity throughout the isthmus.
Panamanian Education under Colombian Rule
Panama is a country separated from Colombia by the impenetrable Darién jungle. There is still no direct route from Colombia to Panama except by air or sea. Despite this practical barrier, Panama was immediately annexed to Gran Colombia as a department after its liberation from Spain in 1821. Over the years the educated people who lived in Panama began to see themselves increasingly as Panamanians. Panama was granted increased autonomy in 1855 with Colombia's new federal constitution, but by 1886, conservatives in Colombia had reestablished a centralized state and stronger ties with the Pope. Roman Catholicism became the official state religion and religious instruction was made mandatory in Colombian schools, including in those on the isthmus. Many of Panama's statesmen, such as Justo Arosemena, Manuel José Hurtado, and José Dolores Moscote, educated in European and North American liberal thought, viewed Colombian centralism and growing sectarianism as an obstacle to Panamanian national well-being. These Panamanian thinkers admired the liberal constitutional and educational achievements of their foreign liberal counterparts, but, as Simón Bolívar had before them, they also recognized the limitations of applying European and North American thought in a Panamanian context. As Bolívar explained in his 1819 "Discurso de Angostura" in reference to Venezuela, Que las secuelas de Grecia, de Roma, de Francia, de Inglaterra y de América nos instruyan en la difícil ciencia de crear y conservar las naciones con leyes proprias, justas, legítimas, y sobre todoútiles. No olvidando jamás que la excelencia de un gobierno no consiste en su teórica, en su forma, ni en su mecanismo, sino en ser apropriado a la naturaleza y al carácter de la nación para quien se instituye.
For Bolívar, the key to achieving a government that supported the true character of the nation was establishing a public education system that was in harmony with the unique destiny of the state. Bolívar had pointed out the importance of a national, secular education system as a vehicle for national sovereignty in his 1825 article La Instrucción Pública, and decades later, his thoughts continued to resonate with Panamanian thinkers. For these Panamanians, as for Bolívar before them, "Las naciones marchan hacia su grandeza al mismo paso que camina su educación. Ellas vuelan, si esta vuela, retroceden si retrocede, se precipitan y hunden en la oscuridad si se corrompe, o absolutamente se abandona." By the midnineteenth century, Panamanian statesmen increasingly began to link independent, secular education with Panama's goal of national well-being and independence. Initially, Panama had seen the benefits of aligning its interests with those of Gran Colombia, particularly when Simón Bolí-var was alive (Castillero Reyes 2004, 103) . After Bolívar's death in 1830, however, Panamanian thinkers such as Justo Arosemena believed that the Mallarino-Bidlack Treaty of 1846, which was signed by Colombia and the United States and which guaranteed, among other things, transit rights over the Panamanian isthmus, was an insurmountable obstacle to Panamanian sovereignty (Goytia 1953, 45) . In order to cement their autonomy and establish Panama as a separate entity from Colombia, Panamanian leaders realized they needed a national school system that would educate the people of Panama to think as Panamanians.
The first efforts to create a national school system in Panama began in the mid-1800s. Manuel José Hurtado, a civil engineer born in Panama and educated in England and France, was impressed by the quality of secular public education available in Europe. Although he was trained as an engineer, Hurtado made it his mission to bring quality, secular education to Panama. In 1866, his dream was realized when the Asamblea legislativa del Estado Soberano de Panamá passed Law 27 which established the Escuela Pública de Varones (The Public School for Men) and enumerated the subjects that would be taught there. In 1868, Hurtado asked for and was granted the title "General Director of Public Education" in Panama by the Asamblea. He then began establishing primary and middle schools throughout the isthmus. By 1874, Hurtado had created seventeen public primary schools, and by 1877, that number had jumped to forty, with a total enrollment of 2543 (Torres 2011, 6) . Of those schools, there were four schools for girls, 38 for boys, one teacher training school, and one night school for artisans (Torres 2012, 6-7) . However, without adequate teacher training schools in Panama, it was difficult to recruit qualified teachers. The decree issued by the First Vatican Council in 1869-1870 to reaffirm the doctrine of papal infallibility compounded this problem. Since most of the teacher training schools in Colombia were run by the religious orders, liberal-minded Colombian and Panamanian officials understood that this doctrine would limit the state's independence from the Vatican, particularly in educational matters. In 1870, responding to pressure from Panama, the President of Colombia, Eustorgio Salgar, pressed the Colombian National Congress to authorize the establishment of a secular, government-funded teacher training school in the capital of each of the federal departments, including Panama (Ministerio de Educación de Panamá 2002, 23; Müller 1). Once again, Colombia was confronted with the problem of finding qualified teachers who were free of the influence of the Catholic Church to staff the new schools. To address the problem, Salgar, acting on advice from his Consul in Berlin, arranged to bring a group of educators from Germany to help organize and administer the new teacher training schools in all of the federal states of Colombia, including Panama. Oswald Wirsing, a German educator from the German Pedagogical Mission, was selected to be the director of Panama's new Escuela Normal de Varones in 1874 (Romero 1992, 2) .
Why did Colombian leaders select German educators to lead national teacher training schools? As Dr. Ingrid Müller de Caballos of the Universidad Pedagógica Nacional de Colombia has pointed out, by the 1870s and 1880s, German pedagogical methods, such as Pestalozzi, Fröbel and Herbart, which emphasized "hands-on activities, experiences through games, drawing exercises and discussions to improve the level of reading and writing," had come into vogue in Gran Colombia (Müller, 1; Serrano, (26) (27) ). Colombia's Consul in Berlin, Eustabio Santamaría, a friend and adviser of Colombia's President Salgar, personally vouched for the quality of the German schools and encouraged Salgar to adopt them in Colombia. Additionally, Prussia's victory over France in the FrancoPrussian War and the resulting German nationalism and national unity received substantial coverage in the Colombian press, which attributed Prussia's military domination and national awakening to its innovative educational system (Müller 1). Similarly, liberal Colombian officials, who were increasingly frustrated with the dogma of the Catholic Church, saw Germany as model for separation of Church and state. Thanks to the radical secularization policies forced on German states west of the Rhine by the French Revolutionary and Napoleonic armies between 1794 and 1814, these German states had a long history of secular education. Though many of these states remained staunchly Catholic, they also successfully maintained rigid barriers between Church and state long after the Napoleonic armies had left. For Salgar and other liberal politicians in Colombia, Germany provided a model for establishing a rational and enlightened society free of sectarian rule. Once Panama gained its independence from Colombia, it too would look to secular education models for guidance.
Salgar's decision to bring in German educators to Colombia and to Panama to run the normal schools transformed public education in the Colombian federal states. As Octavio Méndez Pereira later explained in his 1915 essay "Historia de la Instrucción Pública en Panamá," El establecimiento de esta Escuela Normal constituyó una verdadera revolución y una esperanza cierta de mejores tiempos, un verdadero faro que sa alzó en el campo, entonces tenebroso, de la enseñanza popular. De este plantel salieron los primeros apóstoles que iban a predicar la buena lección por los pueblos. (288) Between 1872 and 1886, the Escuela Normal de Varones and the Escuela Normal de Señoritas, established in 1877 to address the lack of schools for young women, educated Panama's teaching faculty. A new Colombian constitution in 1886, however, recentralized the government, resulting in the closure of normal schools for boys in the former federal states-although, interestingly, the Escuela Normal de Señoritas de Panamá remained open until 1899 (Méndez Pereira 1915, 302) . With Law 33 of 1888, Colombia reversed its educational policy, reinstituting mandatory Catholic education in the public schools and closing many schools in Panama (Ministerio de Educación de Colombia 1993, 2; Ministerio de Educación de Panamá 2002, 23-24) . Although a handful of public schools remained open and a few additional schools were established between 1888 and 1899, the number of students served by these schools remained low (Méndez Pereira 1915, 297) . In the eighteen years between the closure of the Escuela Normal de Varones and the independence of Panama, Panama's leaders increasingly began to view foreign educators like Wirsing and their innovative, secular pedagogical methods as the tool for achieving a modern, independent Panama. The educational model offered by these innovative educators contrasted sharply with the authoritarian, sectarian model that was promoted by the centralist Colombian government of that period.
The Establishment of the Instituto Nacional
During the Thousand Days War (1899) (1900) (1901) (1902) , all schools in Panama were closed, leading to an educational crisis across the isthmus. Despite the tireless efforts of Manuel José Hurtado and the graduates of the normal schools, many of whom continued to teach without pay during the political upheavals of the late-1800s, Panama's illiteracy rate still hovered around 100% (Baéz Osorio 2004, 200 ). Panama's independence from Colombia in 1903 provided Panama's leaders with the opportunity to reimagine the national educational system and begin the process of training its future political and educational leaders. The leaders of the new Republic immediately set to work rebuilding the school system. Article 133 of the Constitution of the Republic of Panama in 1903 specified that "La instrucción primaria será obigatoria, y la pública será gratuita; habrá escuelas y oficios y establecimientos de enseñanza secundaria y professional, a cargo de la Nación. La Ley podrá decentralizar la instrucción pública y destinarle rentas especiales" (qtd in Méndez Pereira 1915, 299) . Although the law opened the possibility of a decentralized educational system, Panamanian leaders like Méndez Pereira understood that at least in the early years of the Republic, the education system would have to be centralized in order to establish a more unified vision of the nation (300). According to a 1908 report by Ernst Hoffmann, the director of the School of Commerce and Languages, "Actualmente se enseñan en los dos colegios superiores las mismas materias, en otras palabras, una escuela hace la competencia a la otra . . . . en una ciudad que no pasa de 35,000 habitantes el número familias que puedan proporcionar a sus hijos una educación prolongada, no puede haber para la enseñanza superior más que un solo colegio, el Instituto Nacional . . . " (qtd in Moscote 1930, 22) . Dr. Eusebio A. Morales, the Secretary of Public Instruction, later echoed these thoughts in a letter to Asamblea Nacional de Panamá in 1910:
A consecuencia del lastimoso estado en que se encontraba la enseñanza primaria en los años anteriores a 1904 era evidente que la multiplicidad de establecimientos de enseñanza secundaria ningún beneficio inmediato iba a producir . . . .Con esa organización general de la enseñanza secundaria se dividían la atención y los recursos del estado en varios establecimientos del mismo carácter o de carácteres muy análogos que imponían considerables gastos en directores y profesores y solo esto para atender la enseñanza de unos pocos alumnos. (Qtd in Moscote 1930, 21-22) .
In its first session of 1904, the Asamblea Legislativa passed Laws 11 and 23, establishing the Panamanian public education system and reestablishing normal schools to educate teachers. Between 1904 and 1907, the government established several professional schools, including the Instituto Nacional de Panamá. The Decree 17 of March 1909 combined the newly established normal school and secondary schools for boys in the Instituto Nacional and set a date to open its doors (Méndez Pereira 1915, 305) . In those early years, the purpose of the Instituto was to train teachers and to prepare students for university study. The education would be a liberal, secular education, incorporating the most progressive pedagogy of the day. It would also encourage the study of all secular academic disciplines. Three tracks were established: letters, science, and education. Education, though, would be the most important. As Dr. Eusebio Morales, Panama's Secretary of Public Education, pointed out in his inaugural address of the Instituto Nacional on April 25, 1909:
En primer lugar, es preciso conocer que la instrucción primaria obligatoria consignada en la Constitución, es imposible si no existen maestros aptos donde se tiene en cuenta que estos deben poseer una suma considerable de conocimientos científicos generales y un conocimiento especial de los métodos modernos más adecuados para la enseñanza. En donde quiera que alguno de estos dos elementos falta la instrucción primaria es deficiente o nula.
For the education track, the normal schools for boys established in 1904 were incorporated into the Institute and a primary school was established as a lab school for student-teachers. Students who graduated from the Normal section of the Institute would be required to serve in the primary schools for five years (Brandon 1911, 750) , establishing a pattern of reciprocity between student and state that continues to characterize Panamanian higher education today. For the other tracks at the Instituto, graduates received a bachelor's degree equivalent to the baccalaureate degree in French and Italian lycées and had to serve the state for two years. For Instituto students who showed exceptional promise, the Panamanian government financed university study abroad (Brandon 1911, 750) . To ensure that the Instituto incorporated the most progressive pedagogy of the day, Panamanian lawmakers sought the expertise of innovative educators. In the early years, many of these educators were foreign or foreign-educated.
To direct such an important project, Panamanian officials turned first to a native-born educator who had been educated in France, Justo Facio. From the outset of his tenure, Facio encouraged students to debate issues openly. Dr. Morales, reflecting on the effects of Facio's tenure as Rector of the Instituto, had this to say:
El Instituto Nacional ha producido in todo el país una agitación intellectual nunca observada antes. El espíritu nacional que indudablemente existe entre nosotros con caracteres más o menos visibles o más o menos exclusivos, comienza a despertar y a desarrollarse, dando sus primeras manifestaciones de vida y de vigor en el ardiente deseo de observación y de investigación que se nota en los alumnos y se refleja en el hogar y en la sociedad entera. Cuando los jóvenes que actualmente se educan en el Instituto Nacional salgan de las aulas y vayan a las provincias respectivas a difundir la educación que han recibido, el país transformará por completo. (Qtd in Moscote 1930, 27) .
Conservatives in Panama were less accepting of Facio's approach, forcing him to leave in 1911 after only two years of service. They then turned to a German educator, Georg Goetz (1911-12) , who was recommended by Panama's Consul in Hamburg (Moscote 1930, 23-33) . Goetz was granted a five-year contract to run the Institute. Unfortunately, Goetz was not up to the task. According to Dr. Alfonso Preciado, the Secretary of Public Instruction at the time, El doctor George Goetz carecía de la dotes indispensables para dirigir un de segunda enseñanza. No pudo nunca establecer el orden y la disciplina y la buena marcha del plantel. Constantes eran las quejas de los profesores y de los niños respecto de su labor y ni aún logró vivir en paz y armonía con sus colegas y compatriotas. (Qtd in Moscote 1930, 30) .
Goetz finally sealed his fate by writing a negative article about Panamanian education for La Estrella de Panamá (Moscote 1930, 30) .
Other educators that came to Panama from Germany with Goetz were more successful. Eugen and Otto Lutz, two German brothers, taught mathematics and natural sciences at the Instituto Nacional. These brothers remained at the Instituto until 1917, when they returned to Germany towards the end of the war (Moscote 1930, 29) . Richard Neumann, a prestigious German professor of pedagogy who also came to Panama with Goetz (Pinilla de Pravia 2014, 86), later served as Rector of the Instituto Nacional and remained an important figure in Panamanian education for years to come. Similarly, between 1907 and 1915, a series of female educators from various countries would be brought in to run the Escuela Normal de Señoritas, part of the Instituto Nacional: Bertina L. Pérez and Rosenda Bravo (Chile), Agnes von Owen (German), Agnes Ewing Brown (US), and Luisa Wouters (Belgium) (Méndez Pereira 1915, 302) .
In 1912, another foreign educator, Edwin Grant Dexter, was hired to replace Goetz. Dexter had headed schools in Puerto Rico and served as the Chancellor of the University of Puerto Rico. Dexter, who served as the Rector of the Instituto Nacional from 1912 until 1918, had visionary plans for the Instituto Nacional. He believed that there was a need for establishing a Panamanian university that would serve as "a point of academic, cultural contact between the two continents [North and South America] . . . , a rallying point for fellowship and a common endeavor for the welfare of all the twenty-one republics, both North and South" (New York Times 1917, 10). He felt that the Instituto Nacional was uniquely placed to take on that mission. Recent scientific achievements like the Canal Zone's defeat of some of the world's most devastating tropical diseases combined with easy access to Panama's unique flora and fauna made the Instituto Nacional, in his opinion, an ideal laboratory for future scientists. Furthermore, with its central geographic location in the Americas, near Panama's recently constructed canal, the Instituto Nacional, Dexter felt, could provide an educational opportunity like no other school in the world.
Dexter envisioned recasting the Instituto Nacional as the Pan American University. He hoped to bring the brightest minds from across the Americas to study in its halls and to use Panama and the Canal Zone as their laboratories for hands-on field research in their chosen discipline. This education that students would receive on the isthmus, he believed, would help reshape learning throughout the Americas. Panama was already the geographic center of the Americas, and now its Instituto Nacional/ Pan American University, Dexter believed, would become the intellectual center of the Americas as well. As Dexter explained to the New York Times interview in April 1917, I can conceive of no better place for a great school of engineering, such as we expect to have in the Pan American University, than on the border of the Zone, where all apparatus, electrical and mechanical, of the Canal and its tremendous repair shops, the biggest in the world, would be available for students.
For the School of Medicine, the facilities will be as great, especially for those who want to know, first hand, all there is to be known about tropical diseases. We have three great, modern hospitals in Panama that would be open for student work. International law would thrive in the international and historical atmosphere of the place, and we hope to have a library so rich in Americana, meaning Americana South as well as North, that no scholar of either continent will be able to say that he has done in research work concerning this hemisphere without coming to the Pan American University.
Although Dexter was a U.S. citizen, he was highly respected by his contemporaries and by future generations of Panamanians for his educational vision. As José Dolores Moscote, the author of Historia del Instituto Nacional: 20 Años de Labor Educativo and an educator and statesman who served Panama in many capacities, describes Dexter's legacy: "Desde entonces se le viene recordando con especial cariño en ese hogar, porque si fue un jefe ejemplaren cuanto al cumplimiento estricto del deber fue también un guía bondadoso y experto que en medio de de las mayores tribulaciones no perdía jamás la calma" (Moscote 1930, 86) . Additionally, under Dexter's watch, the Instituto Nacional began hiring more Panamanian-born faculty to replace the foreign faculty as they left (Moscote 1930, 33) , initiating the Instituto's transition into a fully Panamanian educational institution. The U.S. entry into World War I in 1917 brought an end to Dexter's dream of a Pan-American University. Dexter left the Instituto Nacional in 1918 to lead American Red Cross relief efforts in the Balkans, Russia, and France (U.S. Coast Guard 2016), but Dexter's vision and educational principles continued to inspire the faculty and students of the Instituto. Unfortunately, once Dexter left, Panama's political reality changed. For the next several decades, students from the Instituto, and Panamanians in general, would rarely be allowed to cross into the Canal Zone, let alone participate in hands-on research in the Canal Zone's engineering and medical facilities, including the Panama Canal lock system, which had been completed in 1914, or Ancon Hospital (Gorgas Hospital), where groundbreaking work on tropical diseases was taking place.
1 Panamanians who were not employed by the U.S. government were not allowed to enter because the Canal Zone residential area was sovereign U.S. territory according to the Hay-Bunau-Varilla treaty signed in 1903.
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In addition to its selection of foreign-educated faculty and administrators for the new Instituto Nacional, the Panamanian government's choice of a location and an architectural style for the construction of the Instituto Nacional would have long-term consequences. The original building selected for the Instituto Nacional was the former Manuel José Hurtado School, which lacked kitchens and dining rooms. To meet the basic needs of the Instituto, the government bought several adjacent houses (Moscote 1930, 24) . The government soon realized that this location for the Instituto Nacional was inadequate. Panamanian officials considered several possibilities, initially settling on a stretch of land near the cemeteries. However, a commission hired to study the site found the land too marshy, and the site was rejected (Moscote 1930, 5) . Finally, President José Domingo de Obaldia authorized the spending of $3/m 2 to buy a tract of land roughly 1.2 hectares in area near Ancón Hill from General Domingo Diaz, a prominent Panamanian landowner (Pinilla de Pravia 2007, 33) . The choice of this location would have far-reaching effects for the future of the Instituto. Located across from the Canal Zone in what would later become the neighborhoods Santa Ana and El Chorillo in Panama City, the students of the Instituto Nacional would have a front row seat to observe (and in many cases, participate in) the social and political uprisings the country would experience over the next several decades.
Once a suitable location was identified, Panamanian officials had to select an architect and choose an architectural style that would reflect the national purpose of the Instituto Nacional. To tie the Instituto to the new Republic, the architect eventually chosen for the project was the Italian Genaro Ruggieri, the same architect who had been commissioned to design the Republic's other important national monuments: the National Theater and the Palacio Nacional. Ruggieri, a friend of the engineer and future Panamanian president Florencio Harmodio Arosemena, designed the buildings in the European Neo-Classical style. Arosemena, who had been educated in Germany, served as the chief engineer and contractor.
The choice of the severe Neo-classical style, as opposed to the more lively Baroque style, to represent the destiny of the Panamanian nation was typical of newly independent Latin American republics. As former Spanish colonies, many Latin American republics viewed Spanish Baroque architecture as a reminder of the Spanish domination and Church control. As the Art Historian Luis Monreal Tejado explained in his book El Arte de la América IndependienteĻ a reacción más fuerte se manifiesta, como es natural, contra las naciones que los habían dominado tanto tiempo, con lo que el arte español queda pronto arrumbado. A lo largo del Siglo XIX su influencia irá siendo suplantada por la de otras culturas europeas, entre las que se destacan las de Inglaterra y sobre todo Francía (qtd in Gutiérrez 1966, 270) .
In Panama, however, due to its delayed independence movement, the Neo-Classical style arrived later. The style nonetheless provided a unified vision that would guide the construction of future Panamanian government buildings and establish the intellectual foundations for a unified national character (Gutiérrez 1966, 270-271) . In contrast to the grandiose Spanish Baroque style, Neo-classicism, the style of the European Enlightenment, reflected the new liberal values of Panama that would separate it from Imperial Spain, Colombia, and the Vatican. Neo-Classical design reflected rationality in its symmetry and democratic values in its GrecoRoman columns, statues, gables, and moldings. The Instituto Nacional de Panamá, constructed in 1910-1911, mirrored those core values and served as an example of the new Panamanian Neo-classical style (Erroz et al. 2004, 7-10) .
As Aleyda Pinilla de Pravia, graduate of the Instituto Nacional Class of '57, explains in her manual, Aguilucho . . . ¿Conoces tu Alma Mater?, it is impossible to truly understand the purpose of the Instituto Nacional without studying the various symbols and phrases that foreign artists, sculptors, and architects chose to decorate its Neo-classical buildings. The two bronze sphinxes, lions with the head of a human and wings of an eagle, that stand as sentries in the front doorway were sculpted by the Italian sculptor Gaetano Chiaremonte and imported from Italy. According to Pinilla de Pravia, "[The statues] están allí dispuestas a defender las ideas que en este templo del saber se enseñan; y cuando un aguilucho [student of the Instituto] se destaca y logra triumfar parecen pronunciar las palabras: Loor a la Gloria institudora!!!" (Pinilla de Pravia 2007, 35) . In the vestibule just inside the front doors, institutores find these words of the U.S. poet Ralph Waldo Emerson engraved in bronze on the far wall: "Sólo los que construyen sobre ideas, construyen para la eternidad." As Pinilla de Pravia explains, this phrase has "inpirado a todas las generaciones institudoras en sus luchas patrioticas" (Pinilla de Pravia 2007, 34). There are also two other large bronze allegorical sculptures by Chiaremonte placed prominently on the top of the left and the right corners of the front façade of the Instituto Nacional. These allegorical figures represent the Republic and Commerce, left to right, respectively.
Above each of these two allegories, however, with their wings extended, are perhaps the most important symbols of the Instituto Nacional, two large bronze eagles designed by Chiaremonte. "Con sus poderosas alas extendidas a los cielos panameños,"one of these eagles holds a banner in its claws that reads: "Pro Mundi Beneficio" (Pinilla de Pravia 2007, 36; Royo 2008, 40) , the same words that appear on the banner of the Republic. These eagles, perched atop the Instituto Nacional, soon became the emblems of the school. In his 1913 graduation address, Guillermo Andreve, Secretary of Public Instruction, referred to the Instituto Nacional as "El Nido deÁguilas." Since that time, the Instituto Nacional de Panamá has been known throughout Panama as "El Nido deÁguilas," and students and graduates of the Instituto have always proudly referred to themselves as "Aguiluchos." Beginning in the 1920s, the Instituto's sports teams adopted the name "Aguiluchos" as well (Pinilla de Pravia 2014, 47, 90) .
The Instituto Nacional de Panamá and the Development of Panamanian National Identity
The Instituto's geographic location, its buildings, and its early faculty and administration set the tone for the development of the Instituto Nacional de Panamá and provided a lens through which future institutores would view, analyze, and interpret U.S. interventions in Panama. The first such intervention occurred in June 1918 with the death of President Ramón Maximiliano Valdés. Ciro Luis Urriola, Valdés' Vice President, became Acting President until new Asamblea Nacional elections could be held and the Asamblea could choose a new President. Urriola, in an effort to remain in power, suspended the elections, prompting U.S. intervention. As justification for its presence in Panama, the U.S. cited Article 136 of Constitution of 1904, which allowed the U.S. to reestablish public peace and constitutional order in the Republic of Panama (Castillero Reyes 2004, 215-216; Leonard 2014, 286) . Concerns about Panamanian political stability and fair elections continued to prompt U.S. interventions over the next couple of years, leading to the U.S. occupation of Chiriquí from 1918-1920. Shortly thereafter, the U.S. demanded that Panama turn over the island of Taboga to the Canal Zone authorities in order to establish a fortified U.S. military base at the entrance of the Panama Canal. Already reeling from the occupation of Chiriquí, the Panamanians were not pleased with the arrival of General John J. Pershing who was in charge of this military mission. As President Ernesto T. LeFevre stated to an angry Panamanian crowd in front of the Union Club in Casco Viejo in 1920, "Ni una pulgada del suelo de la Patria." Pershing quickly realized that Panama would not accede to any further U.S. demands for more Panamanian territory and left Panama.
During the events of 1918-1920, Octavio Méndez Pereira, who would later establish the University of Panama, was Rector of the Instituto Nacional. In response to the U.S.'s actions, he admonished the students to be "seres superiores, no domesticados" and challenge U.S. policy in Panama. As Méndez Pereira told them, "Pobre de los pueblos que tienen una juventud que no protesta." (Qtd in Pinilla de Pravia 2007, 61) . The Panamanian people's success in preventing the U.S. from claiming more Panamanian territory during the "Pershing Incident," as the Taboga fiasco came to be known, underscored Méndez Pereira's words. Over the next several decades, the Institutores continued to question U.S. interventions in Panama through discussions, debates, and organized protests.
Between 1920 and 1964, the Aguiluchos witnessed and participated in several political disputes between the U.S. and Panama that helped them cement their role in the national consciousness. In 1925, a series of violent uprisings in Panama City in response to rising rent costs for workers resulted in the death of several Panamanians (Leonard 2014, xxxii) . To quell the violence, Panamanian President Roberto Chiari asked the U.S. for help in quelling the violence and the U.S. responded by sending 600 U.S. Marines to Colón and Panama City on October 15 to restore order (Leonard 2014, 256; Guardia 2015) . This occupation by U.S. forces led to violent protests and clashes with the U.S. military in both cities. Some of the more serious confrontations with the U.S. military occurred in Santa Ana, just blocks from the Instituto Nacional.
Another series of violent protests erupted during the 1940s, when the U.S. established additional military bases in Panama outside of the Canal Zone to protect the Canal from hostile forces during the Second World War. Panamanian furor over these new U.S. bases prompted students of the Instituto Nacional to organize as a political group. In 1943, they created the Asociacion Federada del Instituto Nacional, an affiliate organization of the Federación de Estudiantes de Panamá (FEP), which was established on October 27 of the same year. The express purpose of the AFIN was, as Aleyda Pinilla de Pravia explains, to participate actively, respectfully, and seriously "en la problématica nacional creando la conciencia de patria" and bring life to the mystical words of Emerson that were inscribed on the Instituto's wall: "Sólo los que constuyen sobre ideas, construyen para la eternidad" (Pinilla de Pravia 2007, 83) . Through frequent meetings with their university counterparts of the FEP, "la juventud institutora creció con la madurez y los ejemplos de los estudiantes universitarios," and the students of the AFIN "apprendieron a conocer, sentir y vivir la problemática nacional" (Pinilla de Pravia 2007, 83) .
One of the AFIN's first opportunities to engage in political protest against U.S. policy in Panama came during a series of violent uprisings in 1947 in response to the Filós-Hines Treaty in which the U.S. extended the time frame for the additional bases. On December 10, the AFIN leaders called for a "paro nacional," which was supported and followed by schools across the isthmus (Garcia 2015) . Two days later, at 3:00 pm on December 12, 1947, David Acosta, Secretary General of the AFIN, rang the school bell to bring together students from the Instituto and to rally them to join the protests in the streets (Calzadilla 2012) . The Institutores' participation in the events quickly drew anger from government leaders, and a student of the Instituto, Secundino Torres Gudiño, was accused of inciting the revolt. Although the student was not arrested, the 1947 episode was permanently etched in the collective memory of the Instituto Nacional (Royo 2008, 32) . The 1947 administration's support of student participation inspired future Institutores to challenge U.S. intervention as well. Reflecting on the events of 1947, Royo writes, "Me causaba profunda admiración saber que todo un Rector salía en defensa de la autonomía del plantel bajo su cargo y velaba por la libertad de sus estudiantes." (Royo 2008, 32) . Even today a prominently placed plaque in the entranceway to the Instituto commemorates the 1947 event and pays homage to Sebastián Tapia, a Panamanian who was gravely injured in the protests. Tapia was not a student at the Instituto, but he is remembered by the Institutores as a hero and "mártir de esa generación" (Pinilla de Pravia 2007, 68) .
In the 1950s a series of events that occurred overseas and in Panama further solidified the Institutores' nationalist spirit and refocused their efforts on gaining total sovereignty in the Canal Zone. In 1956, Gamal Abdel Nasser, the President of Egypt, nationalized the Suez Canal, an event in favor of which the AFIN declared its full support (Royo 2008, 206) . In 1956, the AFIN also pledged its support for the Cuban opposition to the U.S.-backed President Batista and sharply criticized what it considered Panama's "debilidad" in its relationship with the U.S. (Royo 2008, 205) . Although their discussions were highly politicized, neither the Institutores nor their counterparts at the University of Panama had taken direct action against the U.S. presence in the Canal Zone. In 1958, however, leaders of the Federación de Estudiantes de Panamá (FEP), the AFIN's parent organization, organized an operation in which 75 Panamanian flags were planted in U.S. Canal Zone in front the Administration Building. Carefully planned and led by Carlos Arellano Lennox, a biology and chemistry student at the University of Panama and the president of the FEP, this event, known as Operación Soberanía, provided the Insititutores with an inspirational model of what could be done by a few determined young people -their voices could be heard and their actions could be a catalyst for change. This model would prove to be very effective in January of 1964, providing the Institutores with the momentum they needed to enter the Canal Zone and demand that the Zonians honor their right to fly the Panamanian flag in that territory.
The Instituto had been founded to create the next generations of educated Panamanians, its future leaders, scientists and educators. For students who entered its doors, it was immediately clear that "en sus aulas se formaban futuros dirigentes de la Nación" (Royo 2008, 32) . The Instituto was a product of visionary educators, like Hurtado, politicians, like Justo Arosemena, and a series of foreign-born educators, who saw the possibilities in establishing a new and dynamic type of educational institution that would be of benefit to the country as a whole. As if by fate, the physical location chosen for the Instituto stood at the border of the Canal Zone and Panama, giving the school and its students an ideal location from which to observe and participate in the political struggles between Panama and the U.S. From the outset, the teachers and administrators at the Instituto, Panamanians and foreigners alike, wanted to ensure the success of the new republic through education. The Institutores felt a deep responsibility to the school and the country, and their actions played a key role in redefining Panamanian national identity. As Royo writes, "A lo largo de la trayectoria histórica del Instituto Nacional, esta escuela fue el venero de donde emergió la conciencia crítica de la República" (Royo 2008, 366) . Although the Instituto has undergone many changes throughout the years, the Instituto and the Institutores have helped determine Panama's political history, generating in the republic a deep felt nationalism that lives on in Panama today. Endnotes 1 Ancon Hospital was opened in 1904, one year after the transfer of the Canal Zone to the U.S. The hospital was originally housed in the former French Canal hospital. A new state-of-the-art hospital was constructed by the U.S. government between 1915 and 1919. This new Ancon hospital (later renamed Gorgas Hospital) was "the largest hospital on Western Hemisphere south of the United States. It [was] also the only hospital in this region that could handle any class of cases, as it [had] all of the modern equipment and apparatus necessary for diagnostic purposes." It contained four well-equipped operating rooms, a state-of-theart X-ray facility, and an in-house pharmacy and drug-manufacturing department. It had a bed capacity of 838 which could be increased to 1200 in times of emergency. See Colonel F.H. Hess, "Ancon Hospital,Ancon, Canal Zone." Surgery, Gynecology, and Obstetrics (October 1920): 424-429. Rpt. Samuel Taylor Darling Memorial Library Archiveshttp://cdm15290.contentdm.oclc.org/cdm/singleitem/ collection/p15290coll8/id/322/rec/30 2 Articles II and III of the Hay-Bunau-Varilla Treaty between the U.S. and Panama on November 18, 1903, transferred the fifty-mile stretch of territory along the Panama Canal with five miles on either side of the Canal to the U.S. for the construction and protection of the Canal. With the territory, the U.S. received "all the rights, power, and authority . . . which it would possess if it were the sovereign of the territory." These rights were granted "in perpetuity." To see the treaty, go to http://avalon.law.yale.edu/20th_century/pan001.asp
